Comstock House Tour Script Adaptation for Non-native Speakers of English by Mohror, Aura Lee
Minnesota State University Moorhead 
RED: a Repository of Digital Collections 
Dissertations, Theses, and Projects Graduate Studies 
Spring 5-17-2019 
Comstock House Tour Script Adaptation for Non-native Speakers 
of English 
Aura Lee Mohror 
auralee.mohror@go.mnstate.edu 
Follow this and additional works at: https://red.mnstate.edu/thesis 
 Part of the Bilingual, Multilingual, and Multicultural Education Commons, and the Museum Studies 
Commons 
Recommended Citation 
Mohror, Aura Lee, "Comstock House Tour Script Adaptation for Non-native Speakers of English" (2019). 
Dissertations, Theses, and Projects. 171. 
https://red.mnstate.edu/thesis/171 
This Project (696 or 796 registration) is brought to you for free and open access by the Graduate Studies at RED: a 
Repository of Digital Collections. It has been accepted for inclusion in Dissertations, Theses, and Projects by an 














A Project Presented to  
The Graduate Faculty of  













In Partial Fulfillment of the  
Requirements for the Degree of  
Master of Arts in  











































































































This project is dedicated to my husband, Paul, who has always supported me in every 
way possible.  You are my rock.  I also dedicate this to my daughters, Alexandra and 
Josephine.  You both helped make this possible in numerous ways.  I hope for you a life 





















I would like to sincerely thank my professor, Linda Houts-Smith, for walking along with 
me on this journey of many years.  Your insight and guidance has been invaluable.. I 
would also like to recognize Matt Eidem and the Historical and Cultural Society of Clay 




















Table of Contents 
Acknowledgements . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  v 
Abstract . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  viii 
Chapter One: Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  1 
Background of the Project . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  1 
Purpose of the Project . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  2 
 Research Questions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  3 
Literature Review . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  4 
Decline of Historic Site Museums Attendance . . . . . . . . . . . . . . . . . . . . . .  4 
Museum Educational Potential . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  5 
Early Fargo / Moorhead Immigrant History . . . . . . . . . . . . . . . . . . . . . . . .  6 
Cultural Assimilation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  8 
Vocabulary for Non-native Speakers of English . . . . . . . . . . . . . . . . . . . .  11 
Chapter Two: Methods . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  13 
Research . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  13 
Description of Setting . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  14 
Description of Participants . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  15 
Selection Criteria . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  16 
Informed Consent . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  16 
Ethical Issues . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  17 
 vii 
Chapter Three: Results of Needs Analysis . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  18 
Tour Experience Results . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  18 
Focus Group Interview Results . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  20 
Follow up . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  21 
Chapter Four: New Materials . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  23 
New Adapted Script . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  23 
New Vocabulary Activity . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  25 
Chapter Five: Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  27 
References . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  29 
Appendix A: Original Comstock House Tour Script . . . . . . . . . . . . . . . . . . . . . .  31 
Appendix B: Focus Group Interview Questions . . . . . . . . . . . . . . . . . . . . . . . . . .  43 
Appendix C: Informed Consent Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  46 
Appendix D: Modified Comstock House Tour Script . . . . . . . . . . . . . . . . . . . . .  48 
Appendix E: Direct Instruction Vocabulary Sheet . . . . . . . . . . . . . . . . . . . . . . . .  54 















 This  project seeks to increase the accessibility of a historic site to non-native 
speakers of English. The ultimate goal of this project is twofold:  to draw in more 
attendees from a currently non-museum-attending population to a particular historical site 
and to provide non-native speakers of English with an understandable local history and 
language learning experience. The Comstock House in Moorhead, MN is exploring ways 
to increase its attendance by reaching out to new Americans and immigrants. A focus 
group composed of students in Moorhead´s adult ESL courses participated in a tour 
experience after which they provided feedback regarding the content of the tour, the 
delivery of the tour, and various aspects of English language accessibility. Based on the 
feedback from the focus group and secondary research, this project developed a modified 
script for tour guides to follow, highlighting content on the tour that is relevant to the 











Chapter One: Introduction 
Background of the Project 
 The Comstock House is a historic site located in Moorhead, Minnesota. The 
house is owned by the Minnesota Historical Society and operated by the Historical and 
Cultural Society of Clay County.  The house was completed in 1883 for Solomon and 
Sarah Comstock. The Comstocks lived their whole lives in the house while raising their 
three children: Ada Louise, Jessie May, and George Madison. Solomon Comstock was a 
lawyer who traveled west working for the railroad. He was a leader in the development of 
business in Moorhead by helping start the First National Bank of Moorhead in 1881 and 
becoming a partner in the Moorhead Foundry, Car, and Agricultural Works the following 
year. In 1882, he and James J. Hill were instrumental in gaining the right of way for the 
St. Paul, Minneapolis, and Manitoba Railroad to help develop settlements along the route. 
The railroad was important to the settlement of the area including the influx of 
immigrants. 
 Education was very important to the Comstocks. Solomon Comstock helped build 
the Bishop Whipple School in 1882, which later became Concordia College. As a state 
legislator, he sponsored the bill as well as donated the land to create the Moorhead 
Normal School, which later became Moorhead State University Moorhead. Sarah 
Comstock was also invested in community education. She taught their Norwegian 
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immigrant servants English. As a member of the Moorhead Women’s Club, she secured a 
donation from Andrew Carnegie to build the Moorhead Library in 1905.  
The children carried on the tradition of supporting and promoting education. Ada 
spent her entire career in education and academia. She graduated from Smith College, 
earned a masters from Columbia College, became the first dean for women at the 
University of Minnesota, and became the first full-time president of Radcliffe College. 
Jessie attended the University of Minnesota and Radcliffe College before becoming a 
teacher in Minneapolis. In 1965 George Comstock donated the house to the Minnesota 
Historical Society. The house represents the ideals of leadership and education that 
Solomon and Sarah embodied and passed on to their children. The Minnesota Historical 
Society strives to honor the family’s legacy of education by offering educational 
programming for the community in meaningful and relevant ways.  
Purpose of the Project 
 This project intends to address a need identified by the Comstock House in 
Moorhead, Minnesota. Attendance is low and the Minnesota Historical Society hopes to 
cultivate new attendees at this site. One of the populations the Minnesota Historical 
Society would like to reach out to and create programming for are the new American 
immigrants and refugees within the Fargo Moorhead community. They have asked that 
curriculum be created to accommodate the language proficiency of new American 
immigrants and refugees as well as to include more regional immigration history that 
would be relevant to new Americans. The crucial piece for curriculum development is a 
site tour that is both relevant to new Americans and represented in a simplified English 
tour script accessible to non-native speakers of English. The addition of regional early 
 3 
immigrant history in the script is intended to address the first concern and provide a 
connection and shared experience that contemporary immigrants can relate to. Another 
goal of the project is to create an experience where families can learn the language and 
culture of their new community together. The scope of this project is limited to 
curriculum development in the form of a tour script and vocabulary activity. Further steps 
of marketing and implementing the curriculum are outside the scope of this project. 
Research Questions 
 The Minnesota Historical Society is seeking to create curriculum in English for 
the Comstock House to be more culturally relevant and language accessible to new 
Americans.  In order to develop appropriate curriculum for the Comstock House, the 
following questions have been formulated: 
1. What relevant regional immigration history should be incorporated into the 
current Comstock House tour script? 
2. At what language proficiency level should the curriculum be developed? 
3. Is there extraneous script material that can be removed without compromising the 
integrity of the tour? 
4. What vocabulary issues and strategies should be observed in the curriculum 
development? 
Answering the stated questions will provide for the incorporation of appropriate new 
information in the tour script as well as the language proficiency strategies and 





 Decline of Historic Site Museums Attendance. The Comstock House, a historic 
site in Moorhead, Minnesota, has experienced a significant decline in annual attendance 
over the past several years: 1,003 attendees in 2014, 216 attendees in 2015, and 133 
attendees in 2016 (Minnesota Historical Society, 2016). The decline is reflective of a 
nationwide decline in attendance at museums, zoos, science centers, and art galleries. 
Colleen Dilenschneider offers as an explanation the concept of  negative substitution, 
which is the “phenomenon occurring globally wherein the number of people who profile 
as historic visitors leaving the market outpaces the number of people who profile as 
historic visitors entering the market” (Dilenschneider, 2017, p. 174). Historic site visitors 
who typically identify as museum goers are declining and new audiences are not 
replacing them. The history museum market currently reflects a .951 negative 
substitution ratio (Dilenschneider, 2017). This represents .951 of a person enters the 
market due to birth, relocation or immigration while one full person exits the market due 
to death, relocation, or migration. Dilenschneider (2017) contends that museums need to 
do a better job of attracting millennials and non-white populations. These two audiences 
are not exclusive of each other since “millennials are the largest population in human 
history and nearly half of us are of different racial and ethnic backgrounds” 
(Dilenscheider, 2017). Data from Dilenscheider’s IMPACTS and the National 
Awareness, Attitudes, and Usage Study indicate that 37.17% of adult visitors have a 
negative attitude affinity toward museums, meaning that they do not feel like they belong 
in a museum setting (Dilenscheider, 2017). Museums need to find a way for diverse 
populations to feel welcome and provide relevant programming. These findings parallel a 
 5 
similar decline in attendance experienced in recent years by the Comstock House. This 
project will assist the Historical and Cultural Society of Clay County in attracting a new 
attendee demographic with new Americans and immigrants by proactively creating 
relevance and resonance with a new tour script and language activity. 
 Museum Educational Potential. Museums can be a source of education and 
cultural connections to diverse groups, especially immigrants and refugees. As museums 
reach out to diverse populations, the approach needs to entail a cyclical process that is 
flexible, adaptive, and reflective. Children’s Discovery Museum of San Jose realized that 
its visitor demographics did not match the Latino demographics of its community. The 
museum provided a personal connection to the community’s  Latino population by 
renting a traveling exhibit from Mexico City. That initial connection and subsequent 
initiatives over five years resulted in the “museum visitor-ship matching the community’s 
demographic of 20% Latino families” (Martin & Jennings, 2015, 84).  
The New York Historical Society’s  Citizenship Project utilizes its vast museum 
and library resources to help legal permanent residents prepare for the USCIS 
Naturalization Test. The Citizenship Project attempts to provide a deeper understanding 
of historic events as opposed to simply providing answers to a multiple choice test. The 
New York Historical Society’s goal is to “help individuals make important connections 
between contemporary issues and those of the American past; and tackle large questions 
of freedom, social and political change, and the formation of American identity” 
(Nagawiecki, 2018, 129).  
Madeline Vadkerty (2015) also emphasizes the opportunities for museums to find 
innovative ways to engage new audiences to help alleviate shrinking attendance and 
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revenues. Vadkerty states that museums can help fill the void created by “a growing 
dissatisfaction with the formal education system” (p. 39) by providing hands-on learning 
and “including training educational professionals and giving parents support as co-
learners and learning coaches with their children” (p. 39). 
 The Comstock House has an opportunity to follow the example set by the 
Children's Discovery Museum and the New York Historical Society’s Citizenship Project 
by establishing itself as an educational resource for New Americans and immigrants 
within the Fargo Moorhead community. The Comstock House is a rich example of 
history and life in the upper Midwest and can be an important bridge for new Americans 
and immigrants with the culture of their new community. The creation of a modified tour 
script in simplified English will allow new Americans and immigrants access to this 
regional resource. 
 Early Fargo / Moorhead Immigrant History. Dora Gunderson’s 1929 
University of Minnesota master’s thesis, The Settlement of Clay County, Minnesota, 
1870-1900 is considered by Mark Peihl, Historical and Cultural Society of Clay County 
archivist,  to be the best resource for early immigration history in Clay County and the 
surrounding area. Gunderson clearly outlines the impetus, processes, and implementation 
of immigrant migration to the Red River Valley region.   
 Prior to the early 1870’s there was no extensive immigrant settlement in the Red 
River Valley; occupation consisted primarily of fur trappers. The existing ox cart freight 
trail and increased agricultural trade from Pembina in the  Dakota territory and St. Paul, 
Minnesota was the beginning of interest in populating the region. Gunderson (1929)  also 
cites the opening of the Red River  to commerce as another factor in immigrant 
 7 
migration. Ultimately, the Northern Pacific Railroad became interested in the route 
through Clay County and was a further inducement for settlement. The first settlers were 
recruited from England and other parts of the United States. However, in 1870 
Scandinavian settlement began in earnest (Gunderson, 1929).  
 The State Board of Immigration in Minnesota sent Norwegian journalist, Paul 
Hjelm-Hansen to “the Red River Valley on a trip of inspection.”  In 1869, Hjelm-Hansen 
embarked on a journey that resulted in an advertising campaign consisting of letters to be 
published in Scandinavian newspapers emphasizing the great resources of the valley and 
encouraging immigrants to settle in groups (Gunderson, 1929). Henrik Olav Mathieson 
(2014) indicates another way in which letters were instrumental in recruiting immigrants 
to the Midwest. Mathieson (2014) describes what he terms “America Letters” (123). 
These letters were Norwegian immigrants’ letters home to the “old country” telling of 
their experiences of what was to become known as the “Western Home” in the Midwest 
region of the America (p. 121, 123). While these letters were probably written out of 
homesickness for families left behind as opposed to open recruitment of settlers, they 
often encouraged increased emigration. In many cases, Norwegians and other 
Scandinavians needed little enticement to take a chance on emigrating to the United 
States due to current conditions in their home countries. 
 “Like many European nations in the mid-19th century, Norway experienced 
wrenching economic changes and a doubling of its population from 1815 to 1865” 
(Holmquist, 1981, p. 220). The population growth resulted from a decrease in infant and 
mortality rates. However, Holmquist further asserts, the increased population and 
economic conditions caused a great number of young people to emigrate to America. 
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Overpopulation, food shortages, mechanization, and changing markets caused many farm 
foreclosures. The disappearance of the spring herring run in the mid-1860s created a state 
of starvation in rural Norway. Displaced farmers found their way to industrial jobs in the 
cities, but they were very unhappy in an industrial setting, making the lure of land 
appealing. Many found their way to Minnesota because of a “desire to perpetuate rural 
life and their distrust of the city” (Holmquist, 1981). Many immigrants settled in the Red 
River Valley  because the trees along the river provided weather protection, fuel, and 
building supplies. The river itself provided a water supply for the immigrants and 
livestock (Gunderson, 1929, p. 29). In 1895, Clay County’s total foreign-born population 
was 6,182 or 40% of the total 15,154 Clay County residents. Of the foreign born 
population, Norwegians made up 38%, constituting  the most significant ethnic 
immigrant group in the area (Gunderson, 1929, p. 56). Other immigrant groups were 
from Sweden, Denmark, Germany, Canada, England, Scotland, and Ireland.  
 The high percentage of Norwegian immigrants in Clay County is consistent with 
the information in the Comstock House original tour script.  Both male and female 
servants of the Comstocks were often of Norwegian descent, and their jobs with the 
Comstocks helped them provide for their families as well as establish themselves in the 
community. Comstock´s involvement and assistance with the construction of the 
Northern Pacific railroad to Moorhead provided a means for immigrants to help settle the 
region. Calling attention to this information allows current immigrants to connect with a 
similar experience of establishing a new home in a new culture and community. 
 Cultural Assimilation.  Although they made up a significant portion of the area’s 
immigrants, Norwegians, as well as other immigrants, struggled with acculturation and 
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assimilation. They were still considered outsiders. Immigrants also struggled with the 
geographical circumstances of the northern prairie regions. William Sherman (1988) 
describes the region as being special and physically distinct with few trees, short grass, 
temperatures fluctuating between oppressive heat and “frigid arctic moments” (p. 3) and 
a land in desperate need of rain. Even though many immigrants were farmers, this new 
land required a redesign in their thinking to meet the demands of the new physical 
setting. Housing styles, clothing styles, and, in fact, many aspects of daily life needed to 
conform to the weather and terrain. The introduction to America was “frightfully 
bewildering: the severing of family ties, the boat ride to America, the processing at 
immigration ports, the train ride across America with its fleeting out-the-window 
glimpses of cities and countryside . . . the babble of languages, the first glances at 
widespread prairies” (Sherman, 1988, p. 5). 
 Mathiesen (2014) contends that early immigrants to the Midwest were seeking a 
sense of belonging in their new country which could be expressed in the  categories of 
land ownership, place attachment, and settler ideology. However, these desires were 
often caught between American ideology and nostalgia for their home country. Mathiesen 
(2014) offers Jon Gjerde’s concept of complementary  identity to explain this 
phenomenon: “a complementary identity merged allegiance to the national and ethnic 
group in a self-reinforcing dynamic that embedded pluralism in to the national fabric as 
immigrants and their leaders understood it” (130). Complementary identity provides a 
framework for discussing the multiple and sometimes divided loyalties immigrants faced. 
This dichotomy is seen in the regional newspapers that were published in Norwegian, yet 
families urged the teaching of English to their children. The learning of English for 
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second generation Norwegians was considered an important step in erasing the attitude of 
differentness toward the Norwegians. 
 Contemporary immigrants face similar issues of using language to assimilate into 
American culture, yet attempting to hold onto their native culture and language. This 
challenge is addressed in a study by Xia Chao and Miguel Mantero (2014) in their study 
of church-based ESL adult language programs in Asian and Latino communities. They 
contend that there needs to be a focus on “community contexts for immigrant parents’ 
language and cultural development and its effects on  family literacy” (91). In addition, 
while much attention is given to language development in children, immigrant parents are 
often without a variety of opportunities to acquire the English language and to 
acculturate, especially since the native language is most often spoken at home. This 
disparity between  English language usage of parents and children often puts children in 
the role of “language broker” creating “stress for the children as well as the loss of 
parental authority and respect” (p. 92). The study discusses the success of community 
church-based literacy programs for the entire family as positively developing English 
language skills and the adoption of American culture or new culture while maintaining 
the parental authority (Chao and Mantero, 2014).  
The Comstock House could function in a similar community capacity for 
immigrant families in the Fargo Moorhead area. Attending museums is often seen as a 
family activity so visiting the Comstock House as a family provides an opportunity for 
parents and children to have a shared learning experience about their new community as 
well as developing language skills together while maintaining a balance of authority 
within the family unit. 
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Vocabulary for Non-native Speakers of English. Vocabulary is a critical aspect 
of comprehension for non-native speakers of English. In his book, Learning Vocabulary 
in Another Language, I. S. P. Nation (2013) addresses the issue of how vocabulary 
acquisition affects the ability of non-native speakers of English ability to access 
language. Words can either be counted individually or in word families which “consist of 
a headword, its inflected forms and its closely related derived forms (p. 11).  These word 
families are then classified into ordered intervals of 1,000 indicating high-frequency 
words, mid-frequency words, and low-frequency words. High-frequency words account 
for approximately 2,000 word families and typically provide around 86% coverage of a 
text.   Mid-frequency words account for the 3,000 - 9,000 levels of word families and 
represent “the amount of vocabulary needed to deal with English without the need for 
outside support” (p. 18). Low-frequency words include all word families at the 10,000 
level and above. While this is the biggest group of words, they represent a “small 
proportion of running words” (p. 18). Nation recommends that non-native speakers of 
English master the understanding and use of the high-frequency words first, then the mid-
frequency words, and the low-frequency words as needed for career, personal interest or 
academic pursuit. (Nation, 2013). 
This research suggests that proposed tour script be rewritten using the high-
frequency 2,000 - 3,000 word families. The Longman Dictionary of Contemporary 
English  (2013) is a recommended source as it provides words and subsequent definitions 
“within a controlled vocabulary of 2,000 - 3,000 words” (Nation, 2013, p. 423). The 
dictionary contains the top 9,000 important words in the English language. Each word 
entry is identified as either the first 3,000 most important words, the next  most important 
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3,000 words, or the next 3,000 less frequent words. An unique feature of the dictionary is 
that all the words are defined with words falling within the first 2,000 most frequent 
words. The Longman dictionary will be an invaluable resource for modifying the original 
tour script to fall within the first 3,000 most frequent words as all words within the script 























Chapter Two: Methods 
Research 
 The researcher began by identifying and reading materials that would provide 
answers the initial research questions: 
1. What relevant regional immigration history should be incorporated into the 
current Comstock House tour scrip? 
2. At what language proficiency level should the curriculum be developed? 
3. Is there extraneous script material that can be removed without compromising the 
integrity of the tour? 
4. What vocabulary issues and strategies should be observed in the curriculum 
development? 
These resources included books and a master's thesis on regional immigration history, 
journal articles addressing the role museums take within their communities, and books on 
language proficiency of non-native speakers of English and vocabulary strategies for 
non-native speakers of English. This information is presented in the literature review of 
this project.  The curriculum developer visited the Comstock House to review the setting 
of the project and experience how the original tour was conducted. Next,  a vocabulary 
activity was developed utilizing artifacts from within the house. The curriculum 
developer took pictures of the artifacts that were chosen as vocabulary words so that 
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participants could draw a direct association between the written word, its definition, and 
its physical appearance to enhance the retention of the new vocabulary words. 
Description of Setting 
The historic Comstock House is an 1883 Victorian house characterized by spindle 
work porches, high patterned chimneys and polychrome siding and trim. The grounds 
include the following outbuildings: an ice house, tool room, food storage room and barn. 
The interior of the house remains almost unaltered from its original state, including oak 
doors, windows, and stairway. The house is completely furnished with Comstock family 
artifacts and is open to public and private tours and rentals. The first floor of the house 
consists of the foyer with an open banister staircase, a parlor, Solomon Comstock’s 
library, a sitting room that now serves as a meeting area for guests, the dining room, 
pantry and kitchen. A back staircase leads to the second floor which consists of the maids 
and family members’ bedrooms. The original tour script (Appendix A) and house 
contents formed the basis of the new curriculum, but a crucial step was to conduct a 
needs analysis with individuals from the targeted group of new attendees: refugees and 
immigrants from the Moorhead, MN community.  
  A focus group was invited to experience the Comstock House tour and 
participate in a focus group interview at the conclusion of the tour. Prior to the tour, the 
participants were given a ten word vocabulary direct instruction sheet to use as a 
reference while on the tour. During the tour, the researchers accompanied the group and 
observed the participants. They made notes on artifacts, rooms, and information of 
particular interest to the participants. The notes were written on notebook paper the 
researchers carried with them. 
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A semi-structured interview guide was developed prior to the tour experience (Appendix 
B).  The oral interview provided the researcher with participant feedback regarding the 
experience of the tour and its content, the accessibility of the language of the tour, and the 
vocabulary activity. The semi-structured format allowed for follow-up questions to be 
added in the moment as needed. The researchers recorded participant responses in the 
same notebooks as the observation notes. The notes from both the observations and the 
focus group interview were used to develop the adapted script and finalize the vocabulary 
activity materials. After the tour, the participants were given a word card matching 
activity to take home to use as a study guide to continue learning the ten new vocabulary 
words. After any required and appropriate revisions are completed, the curriculum will be 
turned over to the Historical and  Cultural Society of Clay County for future use on their 
site. 
Description of Participants 
Participants in the focus group were selected from two of the Moorhead Area 
Public School´s Adult Basic Education (ABE)  English as a Second Language evening 
classes. The classes were composed of male and female students ranging from 18 - 50 
years of age. The students were new Americans who have settled in the Moorhead 
community. Their predominate home languages and cultures included Kurdish, Arabic, 
Spanish, and Somali.  Language levels varied between the two classes. One class section 
represented a language level of A-B on the Comprehensive Adult Student Assessment 
System (CASAS), while the other class section represented a level of B-C. CASAS level 
A is defined as beginning literacy, or pre-beginning, or very limited ability to read or 
write. CASAS level B is defined as beginning basic skills indicating an ability to fill out 
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simple forms, read and interpret simple directions, or write simple lists. CASAS level C 
is defined as intermediate basic skills, indicating an ability to  handle basic reading, 
writing, and computational tasks related to life roles.  
Selection Criteria 
These students represented the demographic group for which the Comstock House 
is attempting to engage for attendance and educational opportunities. They are non-native 
speakers of English who may be looking for ways to practice English as well as connect 
with and understand regional history. They are the adult household leaders who likely 
make activity and outing decisions for their families who would consider bringing  their 
families to the Comstock House and recommend it to others in their community. These 
student participants were also chosen because of the ease of access to members of several  
refugee and immigrant communities all at once and because of the interest and 
cooperation of the Adult Basic Educational program instructors.  
Informed Consent 
Permission was obtained from the Institutional Review Board (IRB) at Minnesota 
State University Moorhead (Appendix C). Permission was also obtained from both the 
director of Adult Basic Education as well as the assistant superintendent of Moorhead 
Area Public Schools. The Minnesota Historical Society’s and Clay County Historical 
Society IRB procedures for ethical research on their sites were also followed.  
Permission was obtained from all participants involved in the project. This was 
provided in a written consent letter, outlining the exact procedures, along with any risks 
or benefits associated with participation as well as through oral explanation. 
Confidentiality was maintained throughout the written reports, data sheets, and verbal 
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information:  none of the participants’ names or personal data were used in the writing of 
the project report. Participants were given the ability to withdraw their consent at any 
point of the project; they were notified of this through verbal and written communication. 
Ethical Issues 
 One ethical concern for the project was assuring that additions to the tour script 
were historically appropriate and accurate. All script changes and modifications were 
approved by the Comstock House site manager. Another ethical issue considered 
involved students who might have cultural or politeness concerns that would cause them 
to be uncomfortable providing constructive criticism feedback on the curriculum. This 
issue did not occur during our focus group interview. 

















Chapter Three: Results of Needs Analysis  
Tour Experience Results 
The tour experience was arranged to be held during an evening ABE class period 
so that there wouldn’t be an additional time demand on the participants. Eight new 
Americans, ABE three teachers, and two ABE paraprofessional assistants participated in 
the tour experience for the project. The IRB consent form was reviewed and signed by 
each participant as he or she arrived. Two participants arrived after the tour had begun, so 
one researcher reviewed the IRB with each of them and walked them through the part of 
the tour they missed until catching up with the group. The participants were given a 
formal welcome as a group as well as an outline of the evening's itinerary. The tour began 
after the welcome. Matt Eidem, employee of the Historical and Cultural Society of Clay 
County and Site Manager of the Comstock House, conducted the tour while two 
researchers acted as observers, taking notes during the tour and the focus group interview 
following the tour.   
All participants appeared to be very engaged and interested in the items within the 
house. There were two participants whose language level was at CASAS level A-B. They 
spent most of their time looking at the exhibits in each room, but did not seem to follow 
the tour guide’s presentation. One of these participants was accompanied by a classmate 
who was doing some translating for her. The other participants appeared to be attentive 
and interested in the presentation. As the tour progressed, the participants began to get 
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more comfortable and ask questions. One room that piqued interest among many was the 
kitchen as they began to ask questions about cooking, keeping food, and unfamiliar 
devices in the kitchen. While the guide did a nice job of explaining items in the kitchen, 
participants did not always know which items he was talking about because they were not 
always directly pointed out. The male participants were consistently interested in the 
woodwork such as doors and door frames and other items crafted from wood, such as a 
large truck in the upstairs hallway. Several females indicated interest in Jessie’s clothes 
still hanging in her bedroom. The photograph of Sarah Comstock’s wedding dress was 
another item of interest for the female participants.  The group did not always stay 
together as participants found items of interest and hung back to spend more time with 
them or to ask questions. 
After the welcome in the back sitting room, the tour began in the front parlor, 
proceeded through Solomon’s library, the dining room, past the pantry and then the 
kitchen before taking the back stairs to the second floor. The tour continued down the 
hallway with a stop in each bedroom starting with the maid´s bedroom and ending in the 
master bedroom. As participants descended the front staircase, they asked who the people 
were in the portraits on the wall.  Participants were able to finally put faces to the owners 
of the house. This observation and subsequent participant feedback informed the 
researcher about the importance of starting the tour in the front foyer of the house and 
highlighting the family portraits so that participants can put a face to the owners of the 




Focus Group Interview Results 
 Following the tour, the participants gathered for the focus group interview using 
the open-ended interview guide (Appendix B).  The participants who were at a language 
proficiency of CASAS level B-C provided the majority of the responses. When one 
participant would provide an answer, others would frequently agree or add onto what had 
been stated. In response to the Goal 1 questions of identification of objects and 
information, participants were able to provide basic main idea information to the 
questions asking them why the house was important as well as identifying details about 
Solomon Comstock and his family. Some details given were that the Comstocks were a 
good family, that he brought the railroad to Moorhead, that Solomon was a lawyer, that 
reading and books were important to the family, that they were hard working, and that 
Jessie worked for the Red Cross. Participants were able to articulate their favorite 
features of the house: many features of the house, hardwood floors, Sarah’s wedding 
dress. They reported that they identified with the life of the immigrant maids who woke 
up early, worked hard, and had to learn English.  Overall, they responded that everything 
on the tour was interesting, but it was difficult when they didn’t understand some of the 
language. While identifying some difficulty with the language, participants were able to 
comprehend the basic ideas of the tour and did not feel that information and details of the 
tour should be reduced in the new modification of the tour script, implying that an 
important focus of the modification address the simplification of the language of the 
script. 
 The second goal of the focus group interview was to evaluate the effectiveness of 
the language of the original script. Overall, participants did not feel that there was too 
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much information included on the tour. In fact, they would have liked more information 
about the kitchen. Participants at a CASAS level A-B proficiency understood less than 
50% of language of the script; those at a CASAS level B-C reported understanding 
ranging between 50 % - 100% of the script. In response to questions regarding Goal 4 
which addresses the guide’s delivery, participants reported that his speaking pace and 
tone did not present any challenges to understanding. However, they stated that his 
pronunciation was sometimes difficult to understand. The questions for Goal 3 centered 
around the helpfulness of the vocabulary activity. They stated that the direct instruction 
vocabulary sheet was useful as they were touring the house. Specifically, they 
appreciated that the pictures on the vocabulary sheet were of the actual items in the house 
as opposed to generic stock pictures.  
The participant feedback regarding the language and delivery of the script again 
confirmed that there needed to be a focus on simplified language as well as some “stage 
directions” reminding the tour guide about pronunciation and pacing to allow participants 
to process the language of the script. The feedback on the direct instruction vocabulary 
sheet indicated that the resource was valuable and appropriate for English learners. 
Follow up 
Two weeks after the tour experience, the curriculum developer contacted the two 
ABE instructors to follow up on the participants impressions and opinions. The 
curriculum developer was able to collect more information about the vocabulary activity. 
Both instructors reported that all of their students returned to the next class session with 
the vocabulary word cards. The students said that they found the activity helpful and had 
used the cards to practice during the week. Both instructors used the vocabulary words 
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within their classes. They also used the tour experience as a base of further discussion 
within the classes. Both instructors stated that the experience had been well received by 
their students and felt that it had been a successful collaboration. 
One significant change that participants felt was needed concerned where the tour 
began. They felt that they weren't able to picture Solomon and Sarah Comstock as the 
tour progressed, and that the homeowners weren't real for them until they saw their 
portraits at the end of the tour as they descended the main staircase. They would have 
appreciated starting with the portraits. They also suggested playing music. Other 
questions the participants asked were the cost of the house and utilities, cost of future 
tours, and if there was a website. Based on this feedback from participants, it is clear that 
the tour script must begin in the front hall with the identification of Solomon and Sarah 
Comstock while drawing attention to the portraits. The questions and suggestions of the 
participants indicates that other new Americans and immigrants would appreciate the 














Chapter Four: New Materials 
New Adapted Script 
 The original Comstock House tour script was nine pages-long, single spaced 
(Appendix A). The script included both high and mid frequency words as well as varying 
sentence structures. The script was information dense with background information and 
rich in details. The curriculum developer identified word frequency, sentence structure 
and information burden as the aspects of the script that would be modified to create a tour 
experience that could be accessible to non-native speakers of English. 
Based on the research, the curriculum developer determined that using high 
frequency words in the first 2,000 word interval and mid frequency words from the 3,000 
word interval would be the optimal language range to be accessible for basic skills level 
non-native speakers of English while still maintaining the integrity of the tour.  The first 
task was to go through the script and cross reference all of the words in the script against 
the frequency index of each word´s dictionary entry. Where lower frequency range words 
occurred in the script, they were replaced with a higher frequency synonym that would 
not compromise or change the meaning within the tour script.   
Another modification of the script included removing extraneous history, people 
or events surrounding the actual house and its residents. This modification reduces the 
information burden that participants need to absorb while also navigating the information 
in a second language. An example of this modification occurs in the first section of the 
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tour script. The original script provides background information about the Comstocks´ 
previous home before building on the current site. The information was written with four 
sentences consisting of 80 words and included references to local street addresses and 
landmarks that participants may not recognize. It was modified into two sentences 
consisting of 18 words and states the main point that the house was not the family’s first 
residence and the significance of the building site. 
Original text: 
“Prior to 1882, the family lived in a small house at the corner of 2nd Street 
and 2nd Avenue North in Moorhead. At first, the pioneer families lived on 
the “Point” in the bend of the river as far as present day 3rd Avenue North. 
This is where the Hjemkomst Center is located now. The Comstock’s were 
the first to move to the southern edge of town.”  
Modified text: 
“This was not their first house. The Comstocks were the first to move to 
this part of town.” 
While adjusting for extraneous material, I also rewrote the script to be comprised of 
simple sentences so that information will be delivered in clear, manageable chunks. The 
final modified script is five single-spaced pages (Appendix D). 
 After addressing the content and structure of the script, tour guide instructions, 
much like stage directors do for actors, were created. The need for this modification was 
apparent from observations during the tour experience and feedback from the participants 
themselves. The average tour guide will most likely be unfamiliar with the needs of non-
native speakers of English such as speaking slowly, providing pauses, and directly 
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pointing to or indicating tour items that are being described. Including stage directions is 
a simple way to prompt tour guides to remember  these facts.  
New Vocabulary Activity 
 The first resource created was a two page, front and back, direct instruction 
informational sheet (Appendix E). The resource can be used as a pre teaching tool by tour 
staff, teachers, or organizational leaders to introduce the new vocabulary before going on 
the tour. The resource could also be carried by the participant throughout the tour to use 
as a reference. The resource includes the ten vocabulary words, their spelling, 
pronunciation, and definitions. All definitions are comprised of words within the first 
3,000 word families. 
A vocabulary word card matching activity (Appendix F) was chosen to fulfill the 
request of an educational component for the project. Ten vocabulary words were chosen 
from the original script based on the following criteria. First, the words occur within the  
3,000 - 6,000 word families. They represent a language level just beyond the language 
level of the tour script,  providing participants the opportunity to expand their vocabulary 
knowledge. Secondly, they represent words that are not only necessary to understanding 
the architecture of the Comstock house, but may also be encountered when either renting 
an apartment or buying a home in the community. This provides an opportunity for the 
transfer of knowledge and practical language application. Finally, words were chosen 
because they were necessary in order to understand some of the historical aspects of the 
tour. The ten vocabulary words were hardware, mantle, pantry, phonograph, railroad, 
senator, stained glass, staircase, wallpaper, woodwork. 
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 I began developing the activity by taking pictures of the actual artifacts located 
within the Comstock House. Using the real world tour items will increase the participants 
ability to make direct associations between the physical item and its written and spoken 
form. For the two more general words, senator and railroad, I used copyright free online 
pictures. I chose a picture of current Minnesota Senator Amy Klobuchar because it 
provides a transfer of information to Minnesota politics.  
 The word card matching activity can be implemented following the tour, sent 
home with participants to use as a study aid in their own time, or utilized by a classroom 
teacher as a follow-up vocabulary activity. The activity is set up as a basic matching 
game. One set of cards contains the vocabulary pictures on one side with Picture printed 
on the opposite side. The second set of cards contains the word and short definition on 
one side with Word printed on the opposite side. The activity consists of laying out the 
cards with Picture and Word facing up and then flipping the card over to match the 
vocabulary picture with it’s written word. This activity can be completed individually or 













Chapter Five: Conclusion 
 The Comstock House, a historic museum exhibiting the history of Solomon and 
Sarah Comstocks’ lives and influence in Moorhead, Minnesota, has experienced a decline 
in attendance in recent years that reflects a national declining trend in museum 
attendance. Following the examples set by other museums across the country, the 
Minnesota Historical Society is  pursuing a new audience within the new American and 
immigrant community in the Fargo Moorhead area by modifying the current tour script to 
be language accessible for non-native speakers of English as well as adding an 
educational component to the tour.  
 The project consisted of secondary research into regional immigrant history and 
optimal word frequency information to inform the adaptation of the original tour script 
and the creation of a vocabulary activity. A tour experience was conducted with 
participants from the target population during which the researchers recorded 
observations and the results of a focus group interview. The results of the tour experience 
indicated the need to add stage directions to the script, confirmed that the amount of 
information on the tour was understandable by the target population, and informed the 
researchers of suggestions for next steps on the project.   The content of original script 
was reduced from nine pages to five pages by simplifying the language into the first 
3,000 most frequently used English words constructed in simple sentences with no more 
than two prepositional phrases in each sentence. A direct instruction vocabulary sheet 
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was created for ten vocabulary words that were chosen from artifacts within the house or 
were critical pieces of information on the tour. Those same ten words were then utilized 
to create a vocabulary word card matching activity as continued practice.  
 The newly adapted script with stage directions is complete and ready for use as 
well as the vocabulary activity. It is recommended that all tour guides are trained to 
become very familiar with the adapted script so that the language level stays consistent 
throughout the tour to most accurately accommodate English language learners. It is also 
recommended that the Minnesota Historical Society reach out to build contacts and 
relationships with Moorhead Area Public Schools ABE and K-12 EL classes. Relations 
could also be fostered with community groups such as the New American Consortium for 
Wellness and Empowerment as another audience source. 
 Furthermore, other next steps for expanding the project would include translation 
services. Translated signage that could be easily set up and removed would be a helpful 
addition to a non-native English speaking population. Fully translated tours would make 
the tour accessible for very low English proficiency speakers which would expand the 
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Appendix A: Original Comstock House Tour Script 
Solomon G. Comstock Historic House- Long Version 
Moorhead, Minnesota 
 
❏ The Solomon G. Comstock Historic House is owned and operated by the Minnesota State 
Historic Society and it is one of 26 historic sites in the state. 
 
❏ George and Frances Comstock gave the house to the Society in 1965. 
 
❏ Almost all the furnishings in the house belonged to the Comstock family. Please do not 
smoke, eat or handle the artifacts. 
❏ Solomon and Sarah Comstock (see portraits above stairway) built the Comstock House in 
1882. 
 
❏ The Comstock’s had three children: Ada, Jessie, and George 
 
❏ Prior to 1882, the family lived in a small house at the corner of 2nd Street and 2nd 
Avenue North in Moorhead. At first, the pioneer families lived on the “Point” in the bend 
of the river as far as present-day 3rd Avenue North. This is where the Hjemkomst Center 
is located now. The Comstock’s were the first to move to the southern edge of town. 
 
❏ The population of Moorhead in the 1880s was 1500 people. 
 
❏  Kees and Fisk were the architects based in Minneapolis, MN who designed the house. 
Construction started in August 1882. It is an 11-room; two story building, built in the 
Victorian style architecture.Its style contains features from Queen Anne and Eastlake 
designs, both popular in late Victorian furniture and architecture. 
 
❏ The House is built on what is called the Highland Addition in Moorhead, because this is 
the highest land in the city above the floodplain of the Red River. 
 
❏ There were extensive farms three miles south of here. Ada remembers her father planted 
some box elder trees in the front of the house while giant cottonwoods graced the north 
side “because they grew fast, to shield the garden in the northeast corner of the block.” 
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Note the Pictures of the house when it was built and after a few years when the 
trees had grown. 
 
HALLWAY: 
❏ There are many unique architectural and design qualities within the house, notice the 
❏ Notice the pictures of Solomon and Sara Comstock on the Staircase wall. 
❏ Note the high ceiling here and elsewhere in the house. 
❏ The graceful staircase is imposing and is of white oak. All the other woodwork 
downstairs is made of butternut. The woodwork has never been refinished, and 
maintains in original design and quality. 
❏ All the rooms except one have been re-wallpapered (1986-1994) with the State 
Historical Society choosing wallpaper appropriate to early 1900. A sample of the 
previous wallpaper is displayed many of the rooms. 
❏ The front door has acid-etched glass, Note the “C” for Comstock as you entered 
through the main doors. 
❏ Above each doorway is a ball and stick design, also known as Rundel’s design. In 
each doorway there are sliding doors, and over these doors are heavy drapes 
called ‘portiers’. The portiers would serve a practical purpose as well as being 
decorative. The doors could be closed and the portiers could be hung loose to cut 
down on the cold drafts from the front doors. 
❏ The Tiffany glass lampshade and the stained glass windows above the stairway 
are very appropriate for a Victorian home. 
 
❏ On the counter is a calling card dish, calling cards were used mainly by women in those 
years. If a lady came to visit or call upon Mrs. Comstock and she was not at home, or 
taking visitors, the maid would take the calling card from the visitor, and place it in the 
dish. It was common courtesy for Mrs. Comstock to return that call within three weeks. 
There we codes and signals to the art of calling cards bending corners and relaying 
messages had many rules and intricacies. 
 
❏ There are several things from the Far East in the home because Ada, the oldest daughter, 
traveled throughout Asia and brought gifts home for the Family. 
❏ The Chinese gong on the radiator was such a gift (prior to 1917), and it was used 
by either Mrs. Comstock or the maid to call family members to meals. 
❏ The Chinese garden seat was another gift from Ada. This could be used outdoors 
on the lawn if desired. 
❏ As we go into the parlor, please notice the beautiful brass hardware on the doors. This 





❏ The parlor was used only for very special occasions or for very special guests. Ada 
recalled that as a child, “the parlor was dark and cold in the wintertime and was closed 
off during these months. 
❏ Originally the Parlor, the library and dining rooms were carpeted, wall to wall, with 
Brussel carpentry. The floors were not hardwood and needed to be covered. Eventually, 
the floors were covered with some neutral material over which rugs were laid in the hall 
and sitting room.” 
❏ Here you see the first of three fireplaces in the home; the mantles are all designed and 
made butternut also known as “white walnut”. 
❏ Picture to the right of the mantle is of Ada when she was six years old; picture on the left 
is Jessie, age three. Mrs. Comstock liked the ornate frames, but daughter Jessie did not. 
After her mother’s death in 1941, Jessie took down the pictures as she did not enjoy the 
styling of the frames. There is also a pictures of George as a baby with a more modest 
frame. George was the only child born after the family moved to this house. 
 
SOLOMON GILMAN COMSTOCK (1842-1933, 91 years old) 
❏ Born on May 5, 1842, at Argyle, Maine and moved to Passadumkeag at the age of 3. 
❏ His father was a lumberman, but Solomon decided at an early age that he did not care for 
this sort of work. 
❏ He received education at Maine’s Wesleyan College in the early 1860’s, and later 
received practical law experience in Bangor, Maine. 
❏ In 1868, he enrolled at the University of Michigan and received a law certificate. He was 
admitted to the bar in both Omaha, Nebraska, and in St. Paul, MN in 1869. 
❏ He decided to go to Minneapolis where he practiced as a young attorney for a short time. 
Then he took the position as bookkeeper for the Southern Pacific Railroad. 
❏ He decided he wanted to go west. Before reaching Moorhead, he worked in the pineries 
(lumber areas) near St.Cloud, Minnesota. 
❏ He came up to Moorhead on the train December 12, 1871. The tracks ended at the banks 
of the Red River, and as he recalled, “I had no money to go east, so I stayed.” 
❏ When he arrived in Moorhead, he saw men living in tents and dugouts along the banks of 
the river. 
❏ Mr. Comstock soon became the first Clay County Attorney, a position he held for 19 
years (1872-1891), with a salary of $850 a year. 
❏ He is always described as a warm, friendly, kind, and quiet man. Who was always polite 
and courteous to everyone. He did not smoke or drink. He was a very capable public 
speaker, as he was often called upon to speak at various occasions. 
❏ S.G. Comstock’s law office was located on what we call Main Ave. today, on the west 
side of 8th street. He would often come home for lunch and would bring company. Mr. 
Comstock was a conservative Republican. He served in both houses of the Minnesota 
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State Legislature, and was first elected to the House in 1875, and served until 1888 (13 
years). It was during this time he met the railroad giant, James J. Hill. He shared Mr. 
Hill’s views that Minnesota was dependent upon the railroads for future growth of the 
State, and Mr. Comstock was able to assist Hill’s views in the State Legislature. 
❏ Mr. Comstock was also considered for the positions of governor, lieutenant governor, and 
attorney general of Minnesota; and considered for the U.S. Senate. 
❏ In May of 1879, James Hill was allowed to organize the St. Paul, Minneapolis and 
Manitoba Railroad (later the called Great Northern RR). Hill would tell Comstock and his 
partner Almond A. White where he intended to route the railroad, and these two men 
would plat town sites along the proposed route. Together, they were called the original 
town site “boomers.” There are towns all up and down the Red river Valley, in 
Minnesota, across North Dakota, and into Montana that were platted by these three men. 
❏ Minnesota: Sabin, Comstock, Fergus Falls, Georgetown, Halstad, Fisher, East Grand 
Forks, Ada North Dakota: Harwood, Hillsboro, Minto, Grafton, Willow City, Bottoneau, 
Minot, Towner, Rugby Montana: Kalispell 
❏ In 1882, when the Episcopalian planned to build Bishop Whipple School (a boy’s 
school), S.G. Comstock and a farmer, E.C. Sprague, donated land for this school. This 
school later closed, and it was sold to the a Lutheran group. That is where Concordia 
College now stands, and in the center of that campus is Bishop Whipple Hall, the original 
Episcopalian Boys’ School. 
❏ In 1885, S.G. Comstock authored a bill while serving his second term in the State Senate, 
which eventually brought about the realization of the Moorhead State Normal School. (A 
“normal school” is a high school plus one or two years of teacher training.) He had to 
work very hard to get that bill passes because both Crookston and Detroit Lakes also 
wanted the school. “He was very eloquent anvery well connected. If it hadn’t been for 
him, the state would have built the school in Crookston...Comstock convinced the 
legislature that the Red River Valley was filling up with people and was desperate need 
of a school to train teachers. In 1885 he donated six acres of land, the Legislature put up 
$60,000, and within two years 29 students enrolled in Moorhead Normal School, “A 
single building perched on the edge of the prairie.” Mr. Comstock’s work in earning 
Moorhead the honor of being chosen, as the site of the 4th state normal school is one of 
his greatest contributions to Moorhead and to education. He was appointed resident 
Director in 1894, and held that post for many years. When he gave it up, his son George 
held that position for several years. 
❏ In 1917, the Comstock Realty Company was organized. This was a family corporation 
with Solomon Comstock as president; Sarah, vice-president; Jessie secretary; Ada and 
George were members of the Board. This company sold lots on land originally purchased 
and platted in the 1880’s and 1890’s. It was though these acquisitions and other land 




❏ Carpet in both parlor and library is at least 90 years old (purchased about 1910) and was 
purchased at the Luger Furniture Company in Fargo. 
❏ The bookcases along the east wall came into the room before 1917. They contained a 
very fine collection of books. In the days Mr. Comstock served in the legislature in St. 
Paul, he would invariably come home with a new book, and Mrs. Comstock would sign 
and say, “Another book!” Photo of the library taken about 1900. Piano was Jessie’s. 
❏ Phonograph was a gift to her father from Ada in 1913. 
 
SITTING ROOM. 
❏ (Wallpaper 1987) This is the room where they most often entertained their friends. 
❏  This is where each evening after their evening meal, they would gather in here around 
the library table and one of them would red aloud to the rest of the family. The family 
respected and loved books. At first it was Mr. Comstock who read aloud. After Ada 
entered school, she became the reader. Ada recalled that Christmas gifts were opened in 
this room on Christmas morning. 
❏ The large gold upholstered chair near the south window was Sarah’s favorite chair. She 
would sit there either reading, sewing, or just dozing on a Sunday afternoon. 
❏ Fainting Couch was so-called because the ladies were tightly corseted and often 
welcomed a place to sit down. 
❏ The wall hanging above the fainting couch is park of a Chinese Emperor’s robe—another 
gift from Ada. Clock with accessory pieces on mantle was given to Sarah by her husband. 
The clockmaker bought the clock housing and installed the works into it. The housing 
was made either in France or Italy. 
❏ Light fixtures are acid- etched glass. 
❏ Picture on west wall—an original oil painting, which Mr. Comstock purchased in a New 
York art gallery in 1896. He sent it home to the family, with a note saying, “I hope you 
will like it.” Mr. Comstock wrote to Ada about this when she was a student at Smith 
College. The picture on the east wall is of Solomon Comstock. 
 
DINING ROOM. 
❏ In contrast to the Parlor and Library, this room is large and generally bright and peasant 
even though it has a north exposure. 
❏ The oak table can be extended to seat 14 comfortably; there are 12 oak chairs. 
❏ The ends of the chairs are called “dog ears.” The chairs were first caned; later leather was 
put on the seats, and the plastic was used. These were re-caned in 1978. The floor is of 
parkay design, a pattern used in the more expensive homes of the U.S. (parquetry: an 
inlay of geometric or other patterns in wood.) 
❏ The china cabinet (northwest corner) and the china closet (southwest corner) both contain 
glass and china pieces of Sarah and Jessie Comstock. 
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❏ The family ate all of their meals in the dining room and would be served by the maid. 
The maid ate in the kitchen. They would have their large meal at noon. Company was 
often present for meals. 
❏ Meals: 7:30-8:00  Breakfast 
12:00   Dinner 
6:00   Supper 
Sunday dinner was at 1 p.m. 
❏ Everything done in the home was orderly and scheduled: Monday, washday; Tuesday, 
ironing; etc.Ada carried this over into her own home. After Ada was married and lived in 
New Haven, CT, friends have said, “the setting of her table for dinner or tea had to be 
just right—everything perfect.” 
 
PANTRY. 
❏ This is where they kept all their dishes. The pattern of the set of dishes on the top shelf is 
English china called “Indian Tree.” 
 
KITCHEN. 
❏ The Kitchen was Sarah’s realm, and Ada and Jessie received no encouragement in this 
area of home life. “We girls were never given lessons in cooking as children. In fact, our 
presence in the kitchen was not thought desirable.” 
❏ The culinary events of the year were making mincemeat for pies for Thanksgiving and 
Christmas and the drying of corn. The task of drying corn—Golden Bantam—was stated 
towards evening. Mrs. Comstock and the hired man cut the corn from the cobs. The next 
day the kernels were spread out on long boards supported by sawhorses in the yard to dry 
under the hot sun. If another day of drying was required, it was set out once more. 
Finally, when dried, it was put into cloth bags and stored until winter. When served, it 
was boiled and served with hot milk. In later years, Ada recalled it was the best tasting 
corn she had ever eaten. 
❏ The Comstock’s always had a maid, but Mrs. Comstock herself worked very hard. She 
was very particular, and insisted that everything be done right. Pancakes were served on 
Sunday, and were prepared on the griddle on the stove. The pancakes had to be just 
exactly four inches across and flipped only once. 
❏ The kitchen is very much as it was in the first years. They would replace the wood stove 
by a gasoline stove in the summertime because the wood stove creates a lot of heat. The 
stove is a good one—we bake in the oven, cook on the top. The sink was never replaced. 
They had their own wall and cistern and so had running water in the house. 
❏ In the southwest corner was a carriage house, where they kept their horse. 
❏ A separate building behind the main house contained “compartments”; i.e., a privy for 
use of the hired man and maid; tool-room; icehouse; woodhouse; and a cool room for 
food that did not need complete refrigeration. 
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❏ The entire property was fenced in. The fence, as you see it today, on the north and west is 
as it was in the early years. It is made of gas pipes connecting wooden posts and painted 
black. 
❏ In the cellar, was an anthracite coal-burning furnace big enough to “run an ocean liner” 
and it provided steam heat to the radiators upstairs. These date to 1888. Today the 
furnace uses oil for fuel. 
 
BATHROOM. This room has been restored to the way it was the time the house was built. 
 
UPSTAIRS, Back staircase. The stairs are steep; please watch your step. 
 
FORMER UPSTAIRS BATHROOM. 
This upstairs bathroom was added to the house in 1924, and it is the only part that was ever 
remodeled as far as is known. Removed in 1981 because it was too heavy for the house. 
 
MAID’S BEDROOM. 
q The maids were usually young Scandinavian girls, 16-18 years old. Some of the maids 
are still living, and they relate that “the Comstock House was such a nice place to work,” 
but the work was hard and difficult. 
q They often were homesick. Mrs. Comstock helped the girls with reading and writing 
English. When one left her employ, she gave her a cup and saucer along with these 
words, “Drink a cup of tea and think of me.” This pretty well sums up Mrs. Comstock’s 
gentle and kind character. 
q It is not known how many servants they employed at one time. A neighbor in Moorhead 
relates that were often young men who attended MSC occupied one of the rooms. The 
duties of the young men were to keep the barn clean, tend the horse and carriage, and 
take care of the yard. One of these young men became a minister and officiated at 
Jessie’s funeral. The service was held in the Parlor of this home. (1951) 
 
NORTHEAST BEDROOM. This bedroom was used occasionally by Mrs. Comstock because it 
was warmer than the others. It was above the kitchen and near the chimney. 
 
MRS. COMSTOCK’S WEDDING DRESS 
❏      Fabric is silk and cotton. The silk thread gives it the sheen. 
❏      Lining of long skirt is heavy polished cotton. 
❏      Lining of upper skirt is a thin mesh. 
❏      Buttons are either made by hand, or done on the machine and then folded around a 
button. 
❏      How to clean? It was probably never cleaned. The maid would sponge off spots as 
best she could. 
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❏      Well-to-do ladies bought dresses to be worn only once. However, this wedding dress 
was practical – it could be worn after the wedding. 
❏      If dresses were badly soiled, could be made over for a child or given to a servant. 
❏      Deodorant was never used. Consequently soil under the arms was common. If dress 
was badly soiled ad could not be used in any way again, it would be thrown away. 
❏      Kick pleat on inside of back hem of long skirt – protected hem of dress. This would be 
replaced if it were soiled badly. 
 
SARAH BALL COMSTOCK (1844-1941, 97 years) 
❏ Sarah Ball Comstock was the sister of Mrs. S.G. Roberts of Fargo, whose husband 
practiced law with Solomon Comstock. Miss Ball frequently visited her relative in Fargo. 
❏ At age 32, Solomon decided it was time to share his life with this fresh and charming 
lady from Ontario, Canada, who lived and taught at the Winthrop School in Minneapolis. 
[St. Paul Pioneer Press, June 14, 1888.] 
❏ Their courtship was spirited and resulted in their marriage on May 27, 1874. 
❏ Mrs. Comstock was 30 years old. She was active in civic and cultural affairs in 
Moorhead. A charter member of the Moorhead Women’s Club in 1893, she served as its 
president in 1894, in 1896, and in 1900. 
❏ She was awarded the Club’s Pioneer Clubwomen Medal after her death, which was 
accepted by her daughter, Jessie. 
❏ Sarah Comstock, in the early 1900’s, suggested that the Moorhead Women’s Club build a 
club library; later this was proposed as a town library. The Club set to work to raise funds 
to meet conditions set forth by Andrew Carnegie who was dispensing funds for such 
buildings at the time. Mrs. Comstock solicited for funds herself. At a club meeting on 
March 19, 1904, she reported that “Mr. Carnegie was satisfied with the fulfilled 
conditions and agreed to give the City of Moorhead $10,000 for a library building.” 
(History of the Moorhead Women’s Club. Moorhead Public Library.) Soon afterwards 
$2,000 more was added to the fund by Mr. Carnegie. Mrs. Comstock, Mrs. Burnham, and 
others gave the first books to the library. Sarah Comstock became the first president of 
the library board and the first meetings were held in her home. 
❏ On October 15, 1906, Mrs. Comstock, Chairman of the Moorhead Library Commission, 
presented the new Carnegie Library to the City. It was accepted by the mayor, C.C. Nye. 
The library had cost $15,000; Carnegie had given $12,000. It stood on the corner of Main 
and 6th Street South. (It was torn down in the spring of 1963, when a new library was 
constructed.) 
❏ Sarah Comstock was described by former servants as very exacting and particular, kind 
and generous. During the Depression she sent gifts of money, food, and clothing to 
former employees. She was not only a pioneer wife with all that means in hardship, but 
she found time to work in the Benevolent Society, the Library Commission, and the 
Women’s Club. 
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❏ She died in 1941 at the age of 97. Her mind was agile. She died here at home, and she 
received a visit of friends on the day she died. 
❏ Note the simple pine furniture in this room. It shows that Mrs. Comstock did not 
demand fine and extravagant things. The set of Louisa Mae Alcott books on the 
shelf is copyrighted 1871; “Little Women” is copyrighted 1868. 
 
ADA’S BEDROOM. ADA LOUISE COMSTOCK (1876-1973, 97 YEARS) 
❏ This room was used by Ada Comstock as a young girl, and when she returned for 
holidays and summer vacations while at college. The furniture now in this room was 
purchased by Ada in about 1935. The dresses in the closet are some she wore while at 
Radcliffe College in the 1920’s and 1930’s. 
❏ Ada was 5 when her mother taught her to read and write at home. She did not enter 
public school until she was 8, and then she went into the fifth grade. She graduated from 
high school at age 15. She wanted to go to Smith College, Northampton, Mass., but they 
would not accept her because she was so young. Her father encouraged her to go to the 
University of Minnesota, which she did for two years; the she entered Smith College and 
graduated from there. She returned to Moorhead and attended the Normal School for one 
year; then went to Columbia University where she earned her master’s degree. 
❏ She became the first Dean of Women at the University of Minnesota, and also taught in 
the Dept. of Literature and English (1899). In 1912 she became Academic Dean at Smith 
College under President Burton, and remained there until 1922. Her career at Smith was 
illustrious. Because of her soft spoken word, warm and compassionate heart, her 
understanding of the rigors of growing up, her good judgment and counsel, her 
sympathetic ear, her marvelous use of the English language, her ability to win people to 
her side, she was endeared to everyone at Smith College, and, indeed throughout the 
Seven Sisters Colleges – Smith, Radcliffe, Vassar, Mt. Holyoke, Bryan Mawr, Wellesley, 
and Barnard. 
❏ In 1921-22 she was elected President of the early-organized American Association of 
University Women. She attended meetings in London (1920); Paris (1922); Amsterdam 
(1926); and Boston (1931). 
❏ Ada was also a member of the Institute of Pacific Relations, made up of unofficial 
representatives from all the countries bordering upon the Pacific. Their goal was peace 
but no action or recommendations were ever made to world governments. In 1932 in 
Shanghai, the group met with Ada in attendance. 
❏ In 1923 she became the first full-time President of Radcliffe College, Cambridge, Mass. 
She was given a month to consider it, but she accepted within two weeks. She remained 
twenty years, retiring in 1943 at the age of 67. During these years she made a multitude 
of friends. Radcliffe-Harvard relationships caused her endless nights of tossing and 
turning, but through her charming and quiet persuasive manner she retired with a 
“contractual agreement between the two colleges whereby Harvard University professors 
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were engaged to teach at Radcliffe through their respective departments rather than 
individually (when they could refuse) and a lump sum of tuition was paid to Harvard.” 
❏ She saw Radcliffe through the boom years of the 1920’s, the trying years of the 
Depression, and the early years of World War II. She recruited far and wide for both 
funds and students. She increased the size of her endowment and added land to the size of 
campus. 
❏ She served on many important governmental committees and commissions. She was the 
only woman to serve on President Hoover’s Wickersham Commission, a body which 
dealt with law and order, and prohibition. 
❏ There is a Comstock Hall at the University of Minnesota, one at Smith College, and one 
at Radcliffe. She has received many honorary degrees. 
❏ Ada had several suitors in her life, and the year after she retired she married a very 
persistent one, Dr. Wallace Notestein, distinguished Sterling Professor of History at Yale 
University. The lived to celebrate 26 years of happy married life. Their home was in New 
Haven at 236 Edwards Street. Almost every summer was spent in England with Dr. 
Notestein researching English constitutional law and his wife enjoying plays, art, travel 
and conversation with relatives and friends. Wallace Notestein had written to Professor 
Savage many years previously, “I’m afraid I’m losing my heart to Miss Comstock,” and, 
indeed, many people had during her lifetime. (Roberta Yerkes Blanchard, May, 1978.) 
❏ On the table were two doll trunks that Ada and Jessie had as children. Most of the doll 
clothes are hand made. Books, blocks, McDuffy reader. Under the table is a wooden 
wheelbarrow that young George had. 
 
GEORGE MADISON COMSTOCK (1886-1966, 80 years) 
❏ George used this room after Ada went away to college. 
❏ He was ten years younger than Ada and was born after the family moved into this house. 
❏ His high school years (1903-1905) were spent at Hill School for Boys at Pottstown, 
Pennsylvania. While at the Hill School, he as on the track team, relay team, and in the 
Debate Club. 
❏ He then attended Harvard College where he received his Bachelor of Arts degree in 1909. 
❏ He was in the lumber business on the West Coast after his graduation and was later 
employed at the First National Bank in Moorhead before devoting most of his life to his 
farm and real estate interests. 
❏ During World War I, he saw service as a First Lieutenant in the field of artillery. He was 
the first commander of Moorhead’s American Legion Post. He served on the Moorhead 
Public Service Commission and as chairman of the Moorhead Charter Commission. 
❏ In 1917 George married Frances W. Frazier. They had one daughter. 




JESSIE’S BEDROOM: JESSIE’S COMSTOCK (1879-1951, 72 years) 
❏ Jessie graduated from the U of M with a Bachelor’s Degree in Literature (1897-1901). 
❏ She attended Oxford in England and traveled in Germany and Switzerland. 
❏ She was the first of the family to go abroad. 
❏ The following year she did graduate work at Radcliffe College. 
❏ She taught at the Graham School in Minneapolis for a few years, and then returned to the 
family home to live with her parents. Jessie never married. 
❏ She was tall and thin, soft of voice and gentle of speech. She was witty like her father. 
Letters she wrote home while traveling abroad reveal her vivacious and engaging 
personality. She was a good business woman who kept accurate accounting records of 
stocks she owned. 
❏ She played the piano. 
❏ She belonged to the Moorhead Women’s Club, Republican Club, Fargo Round Table, 
and the association of American University Women. 
❏ She was a Red Cross Worker during World War I. 
❏ She later gave up all these activities and mainly stayed at home. 
❏  She lived alone in this house of ten years after both her parents had died. 
 
Master bedroom: 
❏ Bed and dresser: Eastlake style, cherry wood. 
❏ China toilet set 
❏ Crib: A folding crib, used for all three children. The original mattress and sheets are on 
the crib. 
❏ Christening Dresses 
❏ Stove: It was a cold room, so a small wood stove was installed. 
❏ Formal Man’s Attire: There were very grand and formal parties in those early years. 
These were often held at the Grand Pacific Hotel, which was located at Center Avenue 
and 9th Street. This hotel was the most comfortable and elegant hotel west of Chicago. 
❏ Top hat: purchased in London for Solomon in 1910 by Sarah 
❏ Buffalo Skin Coat: First owned by Solomon, we have pictures showing George wearing 
it. 
Front Stairway. 
❏ Pictures above bookcase: Taken of House ten years after it was built. Note the carriage 
house, trees, boardwalk, grass where the street is today. 
❏ The banister is solid butternut. 
❏ The scratches were made by buttons on the children’s clothing when they slid down the 
banister. 
❏ During the 1920’s the staircase was carpeted. Nelmer Nelson, the man who laid the 
carpet, worked for the Houglom Furniture Company at that time. Both Jessie and Mrs. 
Comstock assisted Mr. Nelson whenever the carpet needed repair; the worn portion on 
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the step was shifted to the instep so it was less noticeable. Mr. Nelson records that Jessie 
was in charge of such changes. 
Downstairs Bedroom: 
❏ (this room is now used at the office). This room was originally called the south parlor and 
later it was turned into the downstairs bedroom. The two desks in this room are from 
Solomon’s law office, which used to be west of 8th Street on Main Avenue. The two 


























Appendix B: Focus Group Interview Questions  
Goal 1: Identify objects and information of interest to include on the tour 
1. Why is this house important to Moorhead?  
2. What did you learn about Solomon Comstock?  
3. What did you learn about his family?  
4. What did you like best on the tour? 
a. Why was that your favorite part?  
b. Did you relate to any part of the tour?  
5. What did you like least on the tour? 
a. Why wasn’t that part enjoyable for you?  
6. What suggestions for changes to the tour do you have? 
a. Do you feel like you understood the information on the tour?  
b. Was there too much information?  
c. Could there be more information?  
d. Was there something you were interested in that wasn’t talked about? 
Goal 2: Evaluate the helpfulness of the tour script 
1. Tell about a time on the tour when you really understood well what the guide was 
talking about. 
a. Where were you and what was the guide talking about?  
b. Why was it easy for you to understand really well?  
c. How well did you understand the words at that point?  
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2. Tell about a time on the tour when you couldn’t understand what the tour guide was 
talking about very well. 
a. Where were you and what was the guide talking about?  
b. What made it hard for you to understand?  
c. What can he/she do to make it easier to understand next time?  
d. How well did you understand most of the words during the tour? 
Goal 3: Evaluate the helpfulness of the vocabulary activity 
1. Did you find the vocabulary activity helpful or not? 
a. How did it help you?  
b. Why do you think it didn’t help you?  
2. Did you enjoy the vocabulary activity? 
a. What did you like about the vocabulary activity?  
b. What did you not like about the vocabulary activity?  
3. What changes do you suggest?  
4. Are there other kinds of activities that might be helpful? 
Goal 4: Evaluate the guide’s delivery of the tour script 
5. How well were you able to understand what the tour guide was saying? 
a. What made it easy for you to understand? 
i. Was the voice loud enough?  
ii. Was the speed appropriate?  
b. What made it hard for you to understand?  
i. Was the voice loud enough?  
ii. Was the speed appropriate?  
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iii. Did you need to see the face of the guide?  
c. What can he/she do to make it easier for you?  






















Appendix C: Informed Consent Form 
Please read this consent agreement carefully before agreeing to 
participate in this study. 
  
 
Title of Study: Historic Site Tour Script Modification for Non-Native 
Speakers of English 
  
Purpose of the study:  To make a Comstock House tour script that is 
appropriate for non-native speakers of English. The researchers have made a 
tour script and vocabulary development activities for visitors to the 
Comstock House who are non-native speakers of English. Now they are 
working with non-native speakers of English to find out if the materials are 
interesting, understandable, and helpful. They will use the comments from 
participants to improve the tour, the script, and the vocabulary building 
activity. 
  
What you will do in this study: You will take the Comstock House tour 
and do the vocabulary activity. Immediately after the tour, you will answer 
questions about the tour, the vocabulary activity, and your experiences. 
  
Time required:  2 to 3 hours 
  
Risks:  This study isn’t dangerous. It is similar to going to a class. You will 
be part of a group of non-native speakers when you participate in the tour 
and in the discussion session after the tour. Like in a classroom, you might 
feel embarrassed to speak in a group, or you might feel that everyone else is 
talking a lot and you can’t say much. 
  
Benefits:  You will be able to visit the Comstock House and have a tour 
without paying anything. You will learn about Moorhead history and learn 
some new words. 
 
Confidentiality:  The researchers won’t ask for any personal information 
about you when they listen to your comments in the discussion session. 
Because you will speak in a group situation, other participants will hear 
what you say. When they make changes to the materials and make a report 




Participation and withdrawal:  You do not have to do this study. If you 
come to the Comstock House, you can change your mind, and you may 
leave at any time. 
 
Contact: 
 Aura Lee Mohror, 701-429-0698, auraleemohror@gmail.com 
 Linda Houts-Smith, Ph.D, TESL Program Director, 218-477-4059, 
houtsli@mnstate.edu  
 Matt Eidem, Director of the Comstock House historical site, 
matt.eidem@hcsmuseum  
 
Whom to contact about your rights in this experiment: 
 Linda Houts-Smith, Ph.D, TESL Program Director, 218-477-4059, 
houtsli@mnstate.edu or else you may contact Dr. Lisa I. Karch, Chair of 
MSUM Institutional Research Board, at irb@mnstate.edu, or 218-477-2699. 
  
Agreement: 
I understand the reason for the study. I want to be in the study. I know I 
may leave the study. 
 
In signing this agreement, I also affirm that I am at least 18 years of age 
or older. 
  
Signature: _____________________________ Date: __________________ 
  







Appendix D: Modified Comstock House Tour Script 
General Tour Guidelines for Presenting to Non-native Speakers of English: 
 
1. Follow the script because it is written for a particular language level participant 
2. Speak at a steady moderate rate of speech 
3. Frequently pause to let participants process the language 
4. Speak with clear pronunciation in a moderate volume 
5. Directly point to or indicate artifacts being spoken about 
6. Frequently invite questions 
7. Use short sentences when answering questions. 
8. Begin in the front hallway introducing Solomon and Sarah’s portraits 
 
● The Solomon G. Comstock House is owned and run by the Minnesota State 
Historic Society. 
● George and Frances Comstock gave the house to the Society in 1965. 
● Most of the furniture in the house belonged to the Comstock family. Please do not 
smoke, eat or touch the objects. 
● Solomon and Sarah Comstock (see portraits above the stairway) built the 
Comstock House in 1882. Specifically point out the portraits 
● The Comstocks had three kids: Ada, Jessie, and George. 
● This was not their first house. The Comstocks were the first to move to this part 
of town. 
● In the 1890s 40 % of the people in the area were immigrants. 
● The house is a Victorian style with two full floors. It has 11 rooms. 
● The house is on the highest land in the city. It will be safe in a flood from the Red 
River. 




● The house has many special designs. Be sure to point to each artifact  
○ There are high ceilings in the house. 
○ The staircase is made of white oak wood. The other wood is Butternut. 
The woodwork is the same as when the house was built. 
○ The wallpaper has changed over the years. It was replaced to be like the 
first wallpaper. There is an example of the first wallpaper in many rooms. 
○ There is a “C” for Comstock in the glass of the front door. 
○ There are sliding doors and heavy curtains. They could stop the cold air 
from the front door. 
○ The lamp and window have stained glass. 
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● Visitors put their names on a card if Mrs. Comstock was gone. Mrs. Comstock 
would visit the people on the cards. 
● Ada, the daughter, traveled the world. She gave gifts to the family. 
○ The Chinese gong was used to call the family to eat. 




● This is the parlor. It is a room used for special events or special visitors. 
● Here you see one of the fireplaces. There are two more in the house. They are 
made of butternut wood. 
● The picture to the right of the mantle point to the mantle is Ada when she was six 
years old. The picture on the left is Jessie when she was three years old. There is 
also a picture of George as a baby. George was the only child born in the house. 
 
Solomon Gilman Comstock (1842-1933 - 91 years old): 
● Solomon Comstock was born on May 5, 1842, in Argyle, Maine 
● His father cut down trees as a job. Solomon did not like that kind of work. 
● Solomon went to school at Maine’s Wesleyan College in the early 1860’s. He 
received lawyer skills in Bangor, Maine. 
● Solomon received a lawyer certificate from the University of Michigan. In 1869, 
he was able to be a lawyer in Omaha, Nebraska, and St. Paul, Minnesota. 
● He was a young lawyer in Minneapolis. Then he worked for the Southern Pacific 
Railroad. 
● Solomon decided to go west. He came to Moorhead on the train December 12, 
1871. The railroad ended at the Red River. He said, “I had no money to go east, 
so I stayed.” 
● Mr. Comstock became the first Clay County Attorney, a job he held for 19 years. 
He was paid $850 a year. 
● He was a polite, kind, and quiet man. He did not smoke or drink alcohol. 
● His law office was on Main street. He would come home for lunch and bring 
guests. 
● Mr. Comstock was in the Minnesota government as a state senator. 
● In 1879, he helped the railroad build from St. Paul, Minnesota to Moorhead, 
Minnesota and across North Dakota and Montana. He helped plan the path of the 
railroad. The railroad was called the Great Northern Railroad. 
● The railroad helped immigrants move to Moorhead. 
● In 1882, Mr. Comstock and a farmer gave the land to build The Bishop Whipple 
School for boys. The school closed. The first school building of Bishop Whipple 
School is now part of Concordia College. 
● Mr. Comstock also helped start the Moorhead State Normal School. The Red 
River Valley was filling up with new people and immigrants. They needed a 
school to train teachers. It was a high school and a one to two year teacher school. 
He wrote the bill when he was a Minnesota state senator. He gave six acres of 
land to build the school. In 1894, he was the leader of the school. Then his son 
George was the leader for several years. 
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● In 1917, the Comstock Realty Company was started. The company sold land. The 
whole family worked in the company. They became rich selling land. 
 
Library: Point to or indicate each artifact 
● The carpet in the parlor and library is 90 years old. 
● The bookcases hold Mr. Comstock’s books. He would buy books when he was in 
St. Paul. 
● The piano was Jessie’s. 
● The phonograph point to the phonograph was a gift from Mr. Comstock to Ada 
in 1913. 
 
The Sitting Room: Point to or indicate each artifact 
● This is where the family would see visitors. 
● The family loved books. They would sit around the table and Mr. Comstock 
would read to the family. After Ada started school, she would read to the family. 
● The large, gold chair was Sarah’s. She like to sit and read, sew or sleep in the 
afternoon. 
The fainting couch was because the women’s clothes were so tight, then needed to 
sit down. Physically indicate difficulty breathing 
● The wall hanging was a gift from Ada. 
● The clock was a gift to Sarah from Solomon. 
● The picture on the west wall was a gift from Mr. Comstock to the family. He 
bought it in New York. The picture on the east wall is Solomon Comstock. 
 
Dining Room: 
● The dining room is bigger than the parlor and library. 
● The table can seat 14 people. 
● The chairs have changed many times over the years. 
● The floors are a parquet design. Point to the floor pattern This was used in 
expensive houses.  
● The dishes and glasses belonged to Sarah and Jessie Comstock. Point to the 
dishes 
● The family ate all their meals in the dining room. The meals were served by a 
maid. The maid ate in the kitchen. The maids were often immigrants. 
● The big meal was at noon. 
 
Pantry: point to the pantry 
● A pantry is where you keep all the dishes. 
 
Kitchen:  Allow time for questions - this is a high interest room. Point to any extra 
artifact discussed. 
● Mrs. Comstock ran the kitchen. The daughters, Ada and Jessie, did not learn to 
cook. 
● Mincemeat pie was a holiday treat. Mincemeat is made from dried fruit and cow’s 
heart. 
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● Mrs. Comstock and the man who was hired to help dried corn on boards in the 
sun to eat in the winter. It was one of Ada’s favorite foods. 
● The Comstocks always had a maid to help with cleaning and cooking. Mrs. 
Comstock still worked very hard in the house. She wanted everything to be done 
right. She always made the Sunday breakfast pancakes. They had to be perfect. 
● The kitchen is mostly the same as when the house was first built. The wood stove 
made the kitchen very hot. This stove still works. We bake in the oven, and cook 
on the top. This is the first sink. The house had running water. 
● In the southeast corner is the building for the horses. 
● The building behind the house had many uses: it was the bathroom for the maid 
and hired man, a place for tools, ice, and wood. 
● The property was fenced in. The fence is from the early years of the house. 
● The house was heated with coal. It is now heated with oil. 
 
Bathroom: 
● The bathroom has been returned to the way was it was when the house was built. 
 
Upstairs: 
● This is a back staircase. The stairs are steep; please be careful. 
 
Former Upstairs Bathroom: 
● A bathroom was added in 1924. It was removed in 1981 because it was too heavy 
for the house. 
 
Maid’s Bedroom: 
● The maids were usually immigrants from Norway, 16-18 years old.  
● Some of the maids are still alive. They liked working here even when the work 
was hard. The girls missed being at their homes. 
● Mrs. Comstock helped the girls learn to read and write English. When the girls 
stopped working at the house, Mrs. Comstock gave each one a tea cup. Point to 
the tea cup “Drink a cup of tea and think of me.” 
● Mrs. Comstock was a kind person. 
● The hired young men cleaned the barn, cared for the horses and carriage, and took 
care of the yard. 
 
Northeast Bedroom: 
● Mrs. Comstock sometimes used this bedroom because it was warmer than her 
room. 
 
Mrs. Comstock’s Wedding Dress:  
● The material is silk and cotton 
● The dress was not washed. The maid would hand clean any dirt spots. 
● This wedding dress could be worn after the wedding. 
● If a dress could not be cleaned, it would be used to make clothes for a child or 
maid. 
● The bottom of the dress could be taken off if dirty and a new bottom made. 
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Sarah Ball Comstock (1822-1944, 97 years): 
● Sarah Comstock was a teacher in Minneapolis, MN. She often visited her sister in 
Fargo and met Solomon. 
● Solomon and Sarah were married on May 27, 1874. 
● She help start the Moorhead Women’s Club. The club did good things for the 
community. The club gave her an award after she died. Her daughter Jessie 
accepted it. 
● She helped raise money to start a town library. Andrew Carnegie, a rich man, 
gave $12,000 to build the library. Mrs. Comstock and other women gave the first 
books to the library. The Carnegie Library opened on October 15, 1906.  
● Sarah Comstock was very kind. She often gave people gifts of money, food, and 
clothing. 
● She died at home at the age of 97. Many friends visited her before she died. 
● Sarah did not need fancy things. Her furniture was simple. 
 
Ada’s Bedroom Ada Louise Comstock (1876-1973, 97 years old): 
● This bedroom was Ada Comstock’s room. The furniture is from 1935. She wore 
these dresses at college in the 1920’s and 1930’s. Indicate the dresses 
● Sarah taught Ada to read and write at home. She finished high school at 15 years 
old. She went to several colleges including the University of Minnesota and the 
Moorhead Normal school. 
● She was the first Dean of Women at the University of Minnesota. She also taught 
English at the University. She was also an Academic Dean at Smith College. She 
was kind and understanding. She was well liked. 
● She was a member of several different groups to help people and create peace.  
● In 1923, she was the first full-time president of Radcliffe College in Cambridge, 
Mass. She added land to the college and increased the number of students. She 
helped Radcliffe College become partners with Harvard University. 
● Ada was the only woman on President Hoover’s Wickersham Commission. They 
worked for law and order and to stop the sale of alcohol. 
● There is a Comstock Hall named for Ada at each college she worked at.  
● After she quit working, she married Dr. Wallace Notestein. They lived in New 
Haven, Connecticut. They were married for 27 years.  
● The two doll trunks on the table belonged to Ada and Jessie. The doll clothes are 
made by hand. The wood wheelbarrow belonged to George. Point to the 
wheelbarrow 
 
George Madison Comstock (1886-1966, 80 years): 
● George used the room after Ada went to college. 
● He was 10 years younger than Ada. He was the only child born in the house. 
● He went to high school in Hill School for Boys at Pottstown, Pennsylvania. He 
was on the track team. 
● He went to Harvard University. 
● He worked making wood for building. He worked at the First National Bank in 
Moorhead. Then he worked selling land and on his farm. 
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● During World War I he was in the Army. He served on several community groups 
in Moorhead. 
● In 1917, George married Frances W. Frazier. They had one daughter. 
● George Comstock died in 1966.  
 
Jessie’s Bedroom: Jessie Comstock (1879-1951, 72 years): 
● Jessie graduated from the University of Minnesota. 
● She also went to Oxford University and Radcliffe College. 
● She traveled to England, Germany, and Switzerland. 
● She was a teacher in Minneapolis for a few years. Then she returned to Moorhead 
to live with her parents. Jessie never married. 
● She was tall and thin and gentle. She was funny. She wrote many letters home 
when she traveled. She was good with her money. 
● She played piano. 
● Jessie also belonged to many community groups that helped people. 
● Jessie worked for the Red Cross during World War I. 
● She lived alone in this house 10 years after her parents died. 
 
Master Bedroom: Point to all artifacts as they are discussed 
● Bed and Dresser are made of cherry wood. 
● China toilet set 
● The crib was used for all three children. These are the original mattress and 
sheets. 
● The stove burned wood because the room was cold. 
● Solomon wore these clothes to fancy parties. 
● This is a top hat Sarah bought for Solomon in London, England. 
● This buffalo skin coat belonged to Solomon. George also used it. 
 
Front Staircase: 
● Pictures above the bookcase:  Point to the pictures This is a picture of the house 
ten years after it was built. The carriage house, trees, and grass were where the 
street is today. 
● The scratches indicate the scratches and a sliding motion in the banister are from 
the children sliding down the banister.  
 
Downstairs Bedroom: 
● This room is an office today. 
● The room was a parlor when the house was built. 
● The room was changed to a bedroom. 

























Paper you stick to the walls 





Colored glass that makes 










A system of tracks and 
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Word Word Word 
Word Word Word 
















Set of stairs in a building 
Hardware 
 








Paper you stick to walls to 




Colored glass that makes 




A shelf above a fireplace 
Railroad 
 
A system of tracks and 




A member of government 
that makes laws 
Phonograph 
 

















































A room to keep food and 
dishes 
  
 
 
